
My Current Higher Educational (HE) Research Standpoint in the area of 
Learning and Teaching (2016) 

According to Pat Thompson, methodology represents ‘theory about the research methods that will be 
used… which research tradition to work within, what knowledges to draw on’ (Thomson 2013). 

In terms of epistemology, I tend towards a phenomenological observational stance when interpreting 
qualitative research findings, in that ’human action is meaningful’. I would aspire to interpret ‘human 
actions and their social world from their point of view’ (Bryman 2012, p30). I have used this to inform 
my research design choices in relation to interview approaches and questions, for example.  

I would tend towards a constructivist ontological consideration, where ‘social phenomena and 
categories… are in a constant state of revision’, which also include a ‘researchers’ own accounts of the 
social world’, in the context of HE research (Bryman 2012, p33). ‘Knowledge is constructed based on 
personal experiences and hypotheses of the environment’ (Anon 2016).  

I would normally invite a variety of people for interview who come from varying backgrounds and 
have differing age and sex, for example, acknowledging that each individual has a constructed 
knowledge ‘based on personal experience… (and) environment’ and that this will lead to varied 
interview responses (Anon 2016).  

Mixed methods empirical research could be viewed ‘through two different lenses’ of positivism and 
interpretive paradigms (Cohen et al. 2011, p31). Pragmatism is a paradigm which encompasses both 
quantitative and qualitative research, which I will adopt for the purposes of this research. Pragmatists 
believe that ‘multiple paradigms can be used to address research problems’ (Creswell 2007, p10, 14-
15), but must ‘honour each and be explicit about when each is used’ (Greene et al. 1989; Creswell 
2007, p15).  

I have chosen to follow a deductive critical theory and curriculum research approach to HE research 
(Cohen et al. 2011, p31). ‘The critical paradigm embodies different ideologies’, including curriculum 
theory (Mack 2010, p9; Cohen et al. 2011, p37). Bassey stated that educational research is 
quintessentially a ‘…critical enquiry aimed at informing educational judgements in order to improve 
educational action’ (Bassey 1999, cited in Mack 2010, p10). 

I would not consider my research to be politically driven, but it does strive towards ‘a broader moral 
purpose’ in that I hope by developing online teaching tools to make specific educational content more 
accessible and easier to understand and remember for a greater cross section of students, and 
perhaps even for professionals and members of the public, given time (Pring 2000, cited in Mack 2010, 
p11). 

‘How a society selects, classifies, distributes, transmits and evaluates the educational knowledge it 
considers to be public, reflects both the distribution of power and the principles of social control’ 
(Bernstein 1971, p47; cited by Cohen et al. 2011, p36). My HE research is approached with an 
‘openness towards education… with an emphasis on emergence, process epistemology and 
constructivist psychology’ (Doll 1993, cited in Cohen et al. 2011, p36). 

According to Paulo Freire, a critical theorist, ‘the school is a scenic community attitude’ where ‘the 
curriculum itself must be seen as a part of the larger culture’ (Freire 1973; sited in salehi 2013, p51). 
The curriculum ‘is reflective of the objectives and the educational philosophies’ which are ‘affected by 
the social political changes in both local and social contexts’ (Salehi & Mohammadkhani 2013, p51).  



My Current Standpoint in the area of Learning and Teaching (2016) 

Kolb’s experiential learning cycle is mirrored by my take on a parallel teachers learning cycle, as 
illustrated on by 'Weebly' learning and teaching e-portfolio website (Kolb 1984). Following influence 
from Kolb and Fry (1975) towards an applied theory of experiential learning, my HE research thesis 
will investigate a deeper level of learning or metacognition by way of action research (Cousin 2009) to 
test learning objects, lesson plans and strategies for online development and innovation, striving 
towards proving (or disproving) my hypothesis. 
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